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INTEGRATING Al TOOLS INTO FOREIGN LANGUAGE INSTRUCTION
FOR STUDENTS OF NON-LINGUISTIC SPECIALTIES

This study is dedicated to exploring the potential of artificial intelligence (Al) tools within the context of
foreign language training for students in higher military educational institutions. The paper analyzes the
advantages and limitations of integrating Al into the foreign language learning process for future officers,
and proposes recommendations for the effective utilization of these technologies in military educational
establishments. The research identifies a range of Al applications that contribute to the development of
students' communicative competence, with a focus on the specifics of military communication and
professional activities. It argues that the judicious application of Al can significantly enhance foreign
language proficiency, creating a more personalized, interactive, and efficient learning environment that
considers the needs of military service. The research methodology includes an analysis of scholarly
literature and a synthesis of experience in the use of Al in foreign language training for military personnel.
The findings highlight both the positive impact of Al on the development of students' communicative skills
(practice, immediate feedback, improvement of specific language aspects) and potential risks (the
dissemination of inaccuracies, stereotypes, biases). The necessity for instructors to acknowledge the
limitations and potential biases of Al tools is emphasized, along with the importance of developing
strategies to minimize them. Particular attention is paid to issues of student data protection and the
development of their critical evaluation skills regarding Al-generated information. When strategically
implemented, Al resources can become a valuable tool in fostering students' communicative competence,
providing targeted practice in pronunciation, feedback acquisition, writing, reading, and listening
comprehension, adapted to the requirements of the military profession.

Keywords: artificial intelligence; communicative competence; higher education students; language skills;
foreign language education.
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1 INTRODUCTION

Problem statement. In the context of the persistent evolution of educational paradigms,
artificial intelligence presents an innovative approach to foreign language acquisition. Driven by
technological advancements, particularly in Al, language learning has become increasingly
personalized and accessible. Al possesses substantial potential for individualized instruction through
its capacity to analyze data, adapt curricular content, and provide bespoke support to each learner.
This revolutionary technology has the capacity to fundamentally alter the foreign language learning
process, rendering it more efficient, engaging, and universally accessible. The field of Al has
witnessed rapid development in recent years, impacting diverse domains within science and
technology. Consequently, a plethora of Al-driven tools are now available for language learning,
including machine translation systems, conversational agents (simulating interactions with native
speakers), adaptive learning platforms (tailoring the educational experience), chatbots and virtual
tutors, and interactive exercises offering immediate feedback. These tools afford learners more
convenient and efficacious methodologies for acquiring foreign languages.

The object of this investigation is the pedagogical process of cultivating students'
communicative proficiency within the context of foreign language acquisition, specifically through
the application of artificial intelligence tools. The subject of this study encompasses the
methodologies and instruments of artificial intelligence employed in the development of students'
language skills during foreign language learning, as well as the exploration of avenues for their
refinement. The primary aim of this research is to formulate recommendations for the optimization
of artificial intelligence tool utilization in the enhancement of students' communicative competence
in foreign language learning, and to facilitate their integration into the educational paradigm. The
specific objectives of this study are to conduct a critical analysis of extant Al tools designed to foster
students' language skills; identify and articulate strategies for the enhancement of Al tool application
in the development of students' language proficiency; and develop a set of recommendations aimed
at optimizing the utilization of these tools in subsequent foreign language learning endeavors.

Analysis of recent research and publications. The exploration of artificial intelligence within
educational contexts, encompassing the utilization of Al tools and their consequential effects on
foreign language acquisition, is a subject of scholarly inquiry for a plethora of researchers. The
integration of artificial intelligence into language higher education is being investigated by Zawacki-
Richter et al. (2019) and Garcia-Martinez et al. (2023). The ramifications of Al on tertiary education
are addressed in the scholarly contributionof and Zitouni (2022). The educational implications of
ChatGPT are being examined by Sullivan et al. (2023) and Solak (2024) investigates the experiences
of language learners and teachers in the use of ChatGPT during the language learning and teaching
process. The domain of artificial intelligence as it pertains to pedagogical practices and language
learning outcomes is the focus of research conducted by Kartal (2023) and Almehmadi (2024). The
implementation of Al tools in foreign language learning, alongside their impact on teaching and
learning methodologies, is being explored by Crompton et al. (2024). Novaran et al. (2024) provide
insights into teachers' practices, perceptions, and challenges of Al in language education. Creely
(2024) explores the innovative impact that Al-powered linguistic educational tools may have, such
as customized learning journeys, dynamic content, and individualized feedback mechanisms. In their
study, Baidoo-Anu et al. (2024) tackle students’ perceptions of generative artificial intelligence in
higher education, focusing on its impact on learning motivation, academic integrity, and the overall
effectiveness of the educational process.Bezuhla (2025) examines the practical implementation of
artificial intelligence for personalized learning in foreign language teaching at French universities,
highlighting both the opportunities Al provides for adapting instruction to individual learners’ needs
and the challenges related to pedagogical integration and teacher preparedness.

The purpose of this article is to develop recommendations for optimizing the use of artificial
intelligence tools to enhance students’ communicative competence in foreign language learning,
while promoting their effective integration into contemporary educational practices. The object of
this investigation is the pedagogical process of cultivating students' communicative proficiency
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within the context of foreign language acquisition, specifically through the application of artificial
intelligence tools. The subject of this study encompasses the methodologies and instruments of
artificial intelligence employed in the development of students’ language skills during foreign
language learning, as well as the exploration of avenues for their refinement. The specific objectives
of this study are to conduct a critical analysis of extant Al tools designed to foster students' language
skills; identify and articulate strategies for the enhancement of Al tool application in the development
of students' language proficiency; and develop a set of recommendations aimed at optimizing the
utilization of these tools in subsequent foreign language learning endeavors.

2 METHODS

This study employed a combination of theoretical and empirical methodologies. Theoretical
methods were utilized to conduct a comprehensive analysis of scholarly resources concerning the
contemporary application of Al in the development of students' communicative competence.
Specifically, methodologies of systematic review and data synthesis were employed to consolidate
acquired information and derive conclusions pertaining to the theoretical underpinnings of the
research. Empirical methods were implemented to develop and validate recommendations regarding
the application of Al for the cultivation of students' language skills. Survey instruments were
administered to elicit students' perspectives on the integration of Al within foreign language learning,
thereby ascertaining their specific learning requirements. Testing procedures were employed to assess
the students' level of communicative competence. Furthermore, the dynamic progression of students'
skill development was quantitatively determined.

3 RESULTS AND DISCUSSION

Linguistic competence is indispensable for effective communication and is pivotal across all
facets of life. Therefore, a primary pedagogical objective is to equip learners with the requisite
resources and support to enhance their communicative abilities and facilitate the realization of their
full potential. Al-based tools have gained significant prominence as instruments for facilitating
language skill development. The contemporary landscape of artificial intelligence encompasses
several distinct categories that are extensively employed in everyday applications: Rule-based Al
(predicated on if-then conditional statements), Machine Learning, Natural Language Processing
(NLP), Robotics, Expert Systems, Artificial General Intelligence (AGI), also referred to as strong Al
(Andrushko, Pavliuk, 2025). Machine Learning and, particularly, Natural Language Processing are
the key Al types currently driving innovation and providing practical tools for language learning.
These enable features like personalized learning paths, automated feedback on speaking and writing,
interactive conversational practice with chatbots, and tools for vocabulary and grammar development.

Al-powered foreign language learning platforms offer a suite of functionalities designed to
augment linguistic proficiency. A principal advantage of these tools lies in their provision of
opportunities for learners to engage in speaking and listening practice with native speakers or virtual
interlocutors, thereby fostering improvements in pronunciation, intonation, and fluency within a
supportive and low-stress environment. These platforms not only afford language practice but also
deliver personalized feedback on learners’ pronunciation and grammatical accuracy. This feedback
is generated in real-time, enabling learners to promptly and effectively rectify errors and refine their
linguistic skills. Moreover, the feedback is tailored to the unique needs of each learner, ensuring they
receive targeted guidance to facilitate their progress in foreign language acquisition.

A salient benefit of employing Al tools is the utilization of Al-driven foreign language learning
platforms that grant learners access to a wide array of authentic materials and interactive exercises.
By engaging with authentic materials, learners can acquire more natural and effective communication
patterns, while interactive exercises provide an engaging and dynamic means to practice their
linguistic skills. Al-based language learning platforms are valuable resources for learners seeking to
enhance their linguistic proficiency and for educators in remote learning contexts aiming to provide
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immediate feedback to each student. Consequently, the integration of Al tools into foreign language
learning yields a substantial impact.

Furthermore, multiple researchers (Novawan, 2024; Solak, 2024; Creely 2024) assert that
artificial intelligence, as a strategic technology, is becoming a decisive factor in shaping human lives
and societal structures, contributing to economic transformation and signifying a new epoch not only
in the history of digital technologies but also in the global trajectory of modern civilization.

While Al tools offer promising avenues for enhancing foreign language speaking skills in
students, a lack of comprehensive understanding regarding their optimal implementation and
pedagogical integration hinders their effective utilization. Specifically, there is a critical need to
identify and refine Al-driven methodologies and tools that demonstrably improve students'
communicative competence, and to develop evidence-based recommendations for their seamless
integration into educational frameworks, thereby maximizing their impact on foreign language
acquisition.

The implementation of innovative artificial intelligence methodologies in foreign language
education is transforming the learning paradigm, rendering it more accessible, efficacious, and
engaging, thereby unlocking novel avenues for the development of communicative competence
(Creely, 2024). Positioned at the nexus of technological advancement and pedagogical practice, Al-
driven innovations in foreign language acquisition facilitate the transcendence of linguistic barriers
and promote global communication (Crompton et al., 2024). The utilization of Al tools presents a
substantial positive impact on the cultivation of students' skills within the context of foreign language
learning. The deployment of Al tools yields a diverse array of benefits, including: personalized
instruction (enabling the adaptation of learning pathways to individual student needs and learning
paces), enhanced learner motivation, refined pronunciation proficiency, augmented lexical
acquisition through interactive exercises and gamified activities, and improved auditory
comprehension. Notwithstanding these advantages, Al tools are not without limitations,
encompassing: the absence of human interaction, financial costs, and the complexity of operational
utilization (Zitouni, 2022).

This study further elucidates the existence of a broad spectrum of Al tools applicable to the
development of students' language skills. Illustrative examples of prevalent tools include:

Virtual Al assistants. They present a promising avenue for enhancing English language learning
among students. These technologies can facilitate communicative competence through simulated
dialogues that mirror real-world scenarios. Furthermore, they offer the capability to generate
interactive exercises designed to engage learners actively. The refinement of pronunciation can be
supported through targeted feedback mechanisms, while vocabulary acquisition is fostered through
contextualized learning opportunities. Critically, these systems can provide immediate error
correction, thereby contributing to the development of linguistic accuracy.

Language apps, adjusting to each student's unique pace and requirements.Platforms like
Duolingo use Al for tailored lessons and engaging games, while Babbel prioritizes practical speaking
skills with Al-powered speech analysis. TalkPal specializes in interactive, Al-facilitated
conversations with instant feedback. These apps commonly feature speech recognition for
pronunciation enhancement, adaptive learning to track and respond to individual progress, and
personalized feedback on grammar, vocabulary, and pronunciation.

Pronunciation training applications, designed to refine pronunciation and intonation through
targeted exercises. Pronunciation training applications are specialized tools designed to help language
learners refine their spoken language, focusing on accuracy, clarity, and natural-sounding speech.
These apps utilize advanced Al-powered speech recognition to analyze the user's pronunciation and
can pinpoint specific areas of difficulty, such as mispronounced sounds, incorrect stress patterns, or
inaccurate intonation. Targeted Exercises offer a range of exercises focused on specific sounds,
words, or phrases that are commonly challenging for learners and may include sentence practice, role-
playing scenarios, repetition drills, minimal pair exercises, immediate feedback and correction. These
apps typically track the user's progress, allowing them to monitor their improvement over time. ELSA
Speak has its focus on improving English pronunciation through Al-powered feedback, providing
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personalized lessons and exercises based on the user's individual needs. BoldVoice emphasizes accent
training, using lessons from professional Hollywood accent coaches. Pronounce Al provides Al
speech checking, including feedback on pronunciation, grammar, and phrasing.

Real-time translation tools, like Google Translate, Microsoft Translator, Wordly or
DeepLTranslator enable the translation of textual or spoken language, thereby aiding conversational
practice (Gonzales-Barahona et al, 2018).

Speech synthesis tools, like Google Text-to-Speech Amazon Polly Microsoft Azure Text to
Speech allow students to listen to textual content, thereby fostering listening comprehension and
auditory processing.

Adaptive learning platforms, such as Lingvist, Whatfix, EdApp, 360Learning provide
personalized learning experiences through the delivery of relevant materials and assignments and
tracking learner’s progress and efficacy. Personalized learning programs, meticulously crafted based
on comprehensive data regarding a student's academic performance, individual needs, and specific
learning objectives, hold significant potential for the more efficacious development of productive
English language communication skills.

Al-powered progress tracking systems can analyze comprehensive data regarding students'
learning trajectories. This analysis empowers educators to identify specific areas of academic
weakness and subsequently propose individualized action plans aimed at targeted improvement.

Automated oral assessment systems offer a valuable means of evaluating students' speaking
proficiency through the analysis of pronunciation, grammatical frameworks, and lexical choices.
These systems can provide individualized feedback and targeted recommendations to facilitate
subsequent improvement.

Contemporary neural networks offer a comprehensive suite of diverse tools underpinned by Al
technologies, proving beneficial for both educators in their lesson preparation, exercise and task
development, and progress monitoring, as well as for students in their acquisition of various language
aspects (Zhukevych, Spiricheva, 2024).

Among the most prevalent Al-driven instruments are language bots, such as ChatGPT,
Duolingo, Replika, and Lingvist. Through their functionalities, these applications can serve as
conversational partners for students, affording opportunities for interactive language practice. For
English language instructors, language bots function as auxiliary tools for the development of
communicative tasks, the optimization and monitoring of practical language skill development and
refinement, and for assisting students in overcoming the language barrier and enhancing their
motivation to learn. Language bots contribute to the enrichment of students' lexico-grammatical
repertoire, foster a psychologically comfortable environment during communicative task completion,
enhance learning motivation, and cultivate speech fluency and coherence.

To mitigate the inherent limitations of extant Al tools in language education, the adoption of
comprehensive recommendations for the enhancement of students’ language proficiency is warranted.
Through the application of rigorous research methodologies, this study analyzed existing Al tools for
the development of students' language skills and formulated recommendations for the optimization
of their utilization in subsequent foreign language learning.

Initial Diagnostic Assessment and Goal Formulation: The implementation of Al-driven
diagnostic tools is recommended for the initial evaluation of students' language proficiency,
encompassing the analysis of speaking (fluency, pronunciation, vocabulary, grammar, interaction,
coherence and cohesion), writing (grammar and vocabulary, style and register, content and
development, organization and coherence), listening (comprehension, understanding accents,
extracting information, understanding implicit meaning), and reading (comprehension, vocabulary,
grammar, critical analysis skills). Based on the assessment outcomes, specific, measurable,
achievable, relevant, and time-bound (SMART) learning objectives should be established and tailored
to the individual learning trajectories of each student.

Integration of Artificial Intelligence Tools: The effective enhancement of students' language
skills necessitates the judicious integration of Al tools into the foreign language learning curriculum.
These tools should be designed to facilitate error detection, provide formative feedback, offer relevant
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learning resources, and conduct comprehensive assessments of language proficiency (Kartal, 2023).
Al tools should be capable of identifying phonological, grammatical, and lexical errors, delivering
real-time feedback, suggesting alternative lexical or phrasal options, and providing access to pertinent
linguistic resources, such as dictionaries and grammatical compendia.

Implementation of Interactive Communicative Activities: Al tools can be leveraged to facilitate
interactive activities, thereby fostering the development of students' language proficiency. These
activities may include simulated conversational interactions with Al agents, virtual reality scenarios
that necessitate the application of the target language in authentic, real-world contexts, and mobile
applications that enable students to engage in conversational practice with Al-driven tutors or virtual
language partners (Garcia-Martinez et al., 2023).

Continuous Progress Monitoring and Tracking: The ongoing monitoring of student progress
can be achieved through the utilization of Al tools that track and record students' performance,
provide formative feedback, and generate comprehensive progress reports.

Iterative Refinement and Adaptation: The Al-driven pedagogical methodology should undergo
continuous evaluation and refinement, informed by student feedback, teacher observations, and
advancements in technological capabilities. According to Solak (2024) such iterative process
facilitates the adaptation and optimization of Al tools and activities to better address the evolving
needs of the student population.

Provision of Comprehensive Support and Assistance: The provision of sustained support and
assistance to students in the utilization of Al tools for the development of their language skills is
paramount. This support may encompass introductory training sessions to familiarize students with
the functionalities of Al tools, as well as ongoing technical assistance to address any challenges
encountered during their implementation. Furthermore, clear guidelines and instructional materials
should be provided to ensure the effective application of Al tools within the context of foreign
language learning.

Cultivation of Critical Thinking and Ethical Awareness: Students should be made cognizant of
the inherent limitations and potential biases associated with Al tools, thereby fostering the
development of critical thinking skills. They should be encouraged to critically evaluate and analyze
the outputs generated by Al tools, verify information from multiple sources, and make informed
decisions regarding the integration of Al-generated content into their language practice.

Thus, the development of students’ communicative skills within higher education institutions
can be significantly enhanced through the strategic implementation of Al tools. By integrating Al
tools into the language learning curriculum, educators can cultivate a more engaging and interactive
learning environment that promotes the development of students' language proficiency. Furthermore,
acknowledging student preferences, the integration of Al tools with social media platforms within
foreign language learning is advisable. Additionally, transparency in pedagogical practices is crucial.

While artificial intelligence tools offer substantial pedagogical potential, it is imperative to
acknowledge their inherent technical limitations and associated risks to ensure the establishment of a
secure and efficacious learning environment. Educators must maintain a critical awareness of the
technical constraints of Al tools, such as the limitations of speech recognition technology in
accurately processing complex accents or the susceptibility of machine translation technologies to
inaccuracies and translational errors. Furthermore, educators are obligated to prioritize student data
privacy and security when selecting and deploying Al-driven educational resources. Educators bear
the responsibility of fostering students' awareness of the ethical ramifications associated with the
utilization of Al tools. This encompasses the examination of issues such as algorithmic bias, fairness,
accountability, transparency, and data privacy concerns inherent in Al technologies. To effectively
harness the pedagogical potential of Al tools in foreign language instruction, teachers must engage in
sustained professional development and collaborative initiatives to remain abreast of the latest
advancements and best practices in the field. It is incumbent upon educators to conduct regular
analytical assessments of the effectiveness of Al tools in cultivating students' linguistic proficiency.
This involves the systematic collection of student feedback, the evaluation of the impact of Al tools
on students' language skills, and the implementation of necessary adjustments to optimize the learning

305



Advanced Linguistics, 16, 2025 ISSN 2663-6646 (Online)

experience. Scholarly integrity necessitates the appropriate citation of sources while avoiding
instances of direct plagiarism. Educators should encourage collaborative learning among students
through the utilization of Al tools for conversational practice. This may involve the implementation
of group activities, facilitated discussions, and role-playing exercises employing Al-driven platforms.

Building upon the identified potential of Al tools in language education and acknowledging the
necessity for a structured and ethically informed approach to their integration, the subsequent section
delineates a series of actionable recommendations derived from our research. These guidelines are
designed to provide a framework for educators and institutions seeking to effectively leverage Al in
the development of students' speaking skills within the higher education context.

Familiarize oneself with Al tools and ethical standards: The pedagogical integration of
Artificial Intelligence necessitates that educators cultivate a foundational understanding of the
operational mechanisms, inherent limitations, and salient ethical considerations associated with these
technologies. Professional development initiatives, such as specialized courses or training programs,
are strongly recommended. These should aim to equip instructors with a comprehensive grasp of the
potential applications of Al tools within the domain of foreign language acquisition, alongside a
critical awareness of the ethical ramifications stemming from their deployment. This includes, but is
not limited to, understanding data privacy protocols, algorithmic bias, and the principles of
responsible Al use in educational contexts.

Select Al tools that align with the educational program and learning objectives: The selection
of Al-powered tools for language learning must be a deliberate process, guided by their demonstrated
efficacy, user-friendliness, and adherence to stringent data privacy regulations. Tools should be
evaluated based on their capacity to support the specific learning outcomes articulated within the
curriculum and the overarching educational philosophy of the institution. A rigorous assessment of
the tool's features, pedagogical affordances, and alignment with established learning theories is
paramount to ensure meaningful integration.

Integrate Al tools into lesson plans. The strategic incorporation of Al tools within instructional
design can enrich speaking activities. Instructors can thoughtfully embed these technologies into
communicative tasks such as role-playing exercises, structured debates, formal presentations, and
interactive discussions. The aim is to leverage Al to create opportunities for authentic communication
practice, provide varied stimuli for spoken interaction, and facilitate the application of linguistic
knowledge in simulated real-world scenarios.

Personalize learning and provide real-time feedback. Al tools possess the capacity to facilitate
a highly personalized learning experience. By analyzing individual student performance data, these
tools can offer tailored prompts, adaptive exercises, and nuanced assessments that cater to the unique
needs and proficiency levels of each learner. Furthermore, Al can be employed to deliver immediate
feedback on students' spoken output, encompassing critical aspects such as pronunciation accuracy,
grammatical correctness, and fluency (speech rate and rhythm). This timely feedback mechanism
empowers students to identify specific areas requiring attention and to make informed adjustments to
their oral practice in an iterative manner.

Utilize tools in collaborative learning and peer interaction. The integration of Al tools that
support collaborative learning modalities can foster dynamic and engaging learning environments.
Instructors can leverage platforms that enable students to participate in asynchronous and
synchronous online discussions, engage in virtual group projects that necessitate oral communication,
or connect with peers in language exchange programs facilitated by Al-driven matching algorithms.
This promotes peer-to-peer learning, encourages communicative interaction in diverse contexts, and
cultivates a sense of community among learners.

Monitor and evaluate student progress using artificial intelligence tools. Al-powered analytics
can provide instructors with valuable guantitative and qualitative data regarding the longitudinal
development of students’ speaking skills. These tools can offer insights into patterns of errors, areas
of strength, and overall progress trajectories, enabling educators to make data-informed decisions
regarding instructional strategies and targeted interventions. This granular level of progress
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monitoring facilitates the provision of personalized support and ensures that pedagogical approaches
are responsive to individual student needs.

Consider technical limitations and security risks. While the potential of Al tools in education
is substantial, a critical awareness of their inherent technical limitations and associated security risks
is essential for establishing a secure and efficacious learning environment. Instructors must be
cognizant of the constraints of technologies such as speech recognition software (which may exhibit
reduced accuracy with non-native accents or noisy environments) and machine translation systems
(which can introduce semantic inaccuracies or stylistic incongruities). Moreover, the prioritization of
student data privacy and security protocols is paramount when selecting and implementing Al tools,
necessitating adherence to relevant data protection regulations and ethical guidelines.

Cultivate awareness of ethical implications. Educators bear the responsibility of fostering
critical awareness among students regarding the ethical implications of utilizing Al tools. This
involves explicit instruction and discussion pertaining to issues such as algorithmic bias (which can
perpetuate societal inequalities), the principles of fairness and accountability in Al systems, the
importance of transparency in Al operations, and the fundamental rights related to data privacy in the
digital age. Cultivating ethical literacy ensures that students engage with Al tools responsibly and
with a nuanced understanding of their societal impact.

Engage in continuous professional development and collaboration. To effectively harness the
transformative potential of Al tools in foreign language education, instructors must commit to
ongoing professional development and engage in collaborative endeavors with colleagues and experts
in the field. Staying informed about the latest advancements in Al, exploring emerging best practices
in Al-enhanced pedagogy, and participating in communities of practice are crucial for maximizing
the benefits of these technologies and adapting instructional strategies accordingly.

Analyze and implement necessary adjustments. A systematic approach to evaluating the
effectiveness of Al tools in developing students' speaking skills is indispensable. This involves the
regular collection and analysis of feedback from students regarding their experiences with these tools,
the objective assessment of the impact of Al integration on their speaking proficiency, and a
willingness to implement necessary modifications to optimize the learning experience. An iterative
cycle of evaluation and adjustment ensures that the use of Al tools remains pedagogically sound and
responsive to the evolving needs of learners.

Utilize sources appropriately while avoiding direct plagiarism. In the context of academic work
and the integration of Al, it is imperative to emphasize the ethical use of information and the
avoidance of plagiarism. Students should be instructed on the principles of academic integrity,
including the proper citation of sources, even when Al tools are used to generate or synthesize
information. While Al can be a valuable tool for research and content generation, the responsibility
for original thought and proper attribution remains with the student.

Encourage collaboration and interaction. Despite the individualized nature of some Al-driven
learning experiences, fostering collaboration and interaction among students remains a crucial
pedagogical goal. Instructors should design activities that complement Al tools by encouraging peer
feedback, collaborative problem-solving, and interactive communicative tasks that go beyond the
capabilities of Al alone. This ensures a well-rounded learning experience that develops both
individual proficiency and the ability to engage effectively in social and collaborative contexts.

In light of the proposed recommendations for optimizing the integration of Al tools in the
development of students’ communicative competence in foreign language acquisition, the
indispensable role of the educator warrants emphasis. As posited by Novawan et al. (2024), while
artificial intelligence undoubtedly holds transformative potential for higher education, it cannot fully
supplant the multifaceted role of the educator, mentor, or academic supervisor. The educational
process, by its very nature, transcends the mere execution of assigned tasks. Human interaction
remains an irreplaceable component of education, encompassing a spectrum of social functions.
These include, inter alia, the facilitation of students' adaptation to novel learning environments, the
cultivation of emotional intelligence, the provision of pedagogical guidance, the implementation of
motivational strategies, the deployment of assessment and evaluation mechanisms, and the
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application of differentiated instructional approaches. The overarching objective of the educational
process is the cultivation of a well-rounded and ethically grounded individual, rather than the mere
acquisition of discrete knowledge, skills, and abilities for task completion.

Consequently, the integration of hybrid approaches, synergistically combining collaborative
work with educators and the capabilities of artificial intelligence, emerges as a highly promising
strategy for learning personalization. These hybrid methodologies can establish a crucial equilibrium
between innovative and traditional pedagogical practices, thereby maximizing the efficacy of the
educational process. The role of the instructor remains paramount in ensuring high-quality
instruction, particularly with respect to interpersonal interaction and the elucidation of complex
concepts. Concurrently, artificial intelligence technologies, such as ChatGPT, complement these
methods by empowering students to learn at their own pace, receive immediate feedback, and engage
with tasks in a manner they deem most suitable. To achieve optimal success, educators, curriculum
developers, and artificial intelligence experts must collaborate to construct an integrated learning
platform that effectively addresses the needs of contemporary students.

The personalization of foreign language learning through platforms like ChatGPT generates
novel opportunities for universities. Adaptive algorithms, tailored curricula, and the cultivation of
communicative skills represent key advantages of this technology. Future prospects encompass the
further integration of hybrid approaches, wherein Al augments traditional teaching methodologies
while preserving a balance between innovation and the human element.

4 CONCLUSIONS AND FURTHER RESEARCH

This study has illuminated the potential of artificial intelligence tools within the realm of foreign
language education, specifically focusing on the development of communicative competence among
higher education students. Through a rigorous analysis of scholarly literature and empirical
investigation, we have underscored the dual nature of AI’s impact: while offering unparalleled
opportunities for personalized learning, immediate feedback, and interactive practice, it also presents
inherent limitations and ethical considerations that necessitate careful navigation.

The research has demonstrated that Al-driven applications, such as adaptive learning platforms,
speech recognition software, and real-time translation tools, can significantly enhance students'
acquisition of language skills. By tailoring learning pathways to individual needs, providing instant
corrections, and simulating authentic communicative scenarios, Al facilitates a more engaging and
efficient learning environment. However, the study also highlights the critical importance of
acknowledging and mitigating the potential for algorithmic bias, data privacy breaches, and the over-
reliance on technology at the expense of human interaction.

The recommendations formulated in this study advocate for a strategic and ethical integration
of Al tools within a multimodal pedagogical framework. This includes the implementation of Al-
driven diagnostic assessments to establish personalized learning objectives, the judicious selection of
Al tools to support specific skill development, and the creation of interactive communicative
activities that leverage AI’s capabilities. Furthermore, the study emphasizes the necessity of
continuous progress monitoring, iterative refinement of Al methodologies, and the provision of
comprehensive support to both students and educators.

Crucially, this research underscores the irreplaceable role of the human educator in the Al-
enhanced language learning process. While Al can augment and personalize instruction, it cannot
replicate the nuanced interpersonal dynamics, emotional intelligence, and ethical guidance that a
teacher provides. The pedagogical objective extends beyond the mere transmission of linguistic
knowledge; it encompasses the cultivation of well-rounded individuals equipped with critical
thinking skills, cultural sensitivity, and ethical awareness.

In conclusion, the successful integration of Al into foreign language education hinges on a
balanced and informed approach. Educators must remain vigilant in addressing the technical
limitations and ethical implications of Al tools, while simultaneously leveraging their potential to
create dynamic and personalized learning experiences. Future research should prioritize the
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development of evidence-based guidelines for Al integration, the exploration of innovative Al
applications, and the investigation of the long-term impact of Al on students' communicative
competence and overall language proficiency. By fostering a collaborative and ethically grounded
approach, we can harness the superpower of Al to empower language learners in an increasingly
interconnected world.
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Oxcana Cosrap, I'anna Cosrap, Ipuna Ilnim. InTerpanisi TexHoJioriii mWITy4YHOro iHTeJeKTy Yy
BHKJIaJaHHsI iHO3eMHHX MOB CTYJ€HTaM HEMOBHHX cheniajbHocTeil. JOCIIPKEHHS HPUCBSIYCHO
BHBYCHHIO TOTCHIIANY IHCTpyMeHTIiB mrydHoro iHTenekTy (IIII) y KOHTEKCTi iHIIOMOBHOI IiJTOTOBKH
CTYICHTIB HEMOBHHX CIEI[IaIbHOCTEH y 3aKiIagaxX BHIOi BiHCHKOBOI OCBITH. Y po0OTi 3AiCHEHO aHai3
nepeBar Ta ooMexxeHsb iHTerparii 111 B mporiec HaBuaHHA iHO3eMHUX MOB MalOyTHIX odiIepiB, a TaKOX
3alPONIOHOBAHO HU3KY MIPAKTUYHUX PEKOMEHIANIN M010 e()eKTHBHOTO BUKOPUCTAHHS IIUX TEXHOJIOTIH y
BIHCHKOBHX OCBITHIX ycTaHOBax. JIOCHi/PKEHHSI BHOKPEMJIIOE€ LIMPOKHH criekTp 3actocyBanb I, siki
CHPUSIIOTH PO3BUTKY KOMYHIKATMBHOI KOMIIETEHTHOCTI CTYIEHTIB, 3 ypaxyBaHHSAM OCOOJMBOCTEH
BICHKOBOI KOMYHIKaIlil Ta pogeciiiHoi AisubHOCTI. OOIPYHTOBY€EThCS, 1110 BUBaXKeHE BUKopucTanHs 111
3[1aTHE ICTOTHO ITiABUIIUTH PiBEHB BOJIOJIHHS IHO3EMHOIO MOBOIO, 3pOOHTH HaBYaJIbHE CEPEIOBUILE OiIbIIT
NIepCOHAI30BaHUM, IHTEPAKTUBHUM 1 €(EKTUBHMUM, a TaKOXX IPHCTOCOBAHMM JO IOTped Ciryxou.
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MeTo0IOTiHHOI0 OCHOBOIO JIOCII/DKEHHS € aHali3 HayKOBOi JITEpaTypu Ta y3arajllbHEHHsS IOCBimy
BukopuctanHs Il B iHIIOMOBHIN MiATOTOBII BifiCEKOBOCTYXOOBIIB. Pe3ynbraTH 3acBiIYYIOTH SIK
no3utuBHU BB 1111 Ha pO3BUTOK MOBHHX 1 KOMYHIKaTHBHHX HaBHYOK CTYJCHTIB (IIPaKTHKa, MUTTEBUI
3BOPOTHHI 3B’SI30K, YIOCKOHAJICHHS OKPEMHX AaCHEKTiB MOBJICHHS), TaK 1 MOXKJIMBI PU3UKH, 30KpeMa
MOLIMPEHHS HETOYHOCTEH, CTEPEOTHINIB Ta yrepemkeHb. HarojomeHo Ha HEOOXIIHOCTI YCBiJIOMIICHHS
BHKJIaa9aMHd OOMEXEHb 1 NOTeHHIHHMX HeOe3nek BukopucTanHsa IIII-iHCTpyMeHTIB, a TakoX Ha
BaYXJIMBOCTI PO3POOKH cTpaTeriil ix MiHiMizalii. OxpeMy yBary NpHIiICHO 3aXUCTY MIEPCOHATBHIX JaHUX
CTYICHTIB Ta (OPMYBaHHIO IXHIX KPUTHYHHUX HABHYOK OIIiHIOBaHHS iHQopmamii, 3rerepoBanoi LI
[TigkpecmroeThCs, MO 32 YMOBH CTpaTeTiyHOTO BHpoBamkeHHS 111 MoXke cTaTH HiHHUM 3aco000M UIA
(opMyBaHHS KOMYHIKaTHBHOI KOMIIETCHTHOCTI, 3a0€3MeUyr0ud LIECTIPIMOBAHY IPAKTHKY Y BHMOBI,
MMUCHhMi, YMTaHHI, ayAifOBaHHI Ta OTPHMaHHI 3BOPOTHOTO 3B’S3KYy BIIMOBITHO 10 MOTPeO BiHCHKOBOL
npodecii.

Kiro4uoBi cjioBa: mTyuHUil iHTEICKT; KOMYHIKATUBHA KOMIICTCHTHICTh; 3100yBayi BHUIIOi OCBITH; MOBHI
HaBUYKH; HABYaHHS 1HO3EMHHUX MOB.
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