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GLOBAL COMPETENCE MATRIX

The article analyses the concept of global competence and its main components with its further integration
into the curriculum based on the experience of the United States of America. The works of foreign
researchers were thoroughly studied using the methods of analysis and synthesis. Based on the definition
of global competence there were distinguished three basic components which are knowledge and
understanding, skills, attitudes and values. A list of elements which constitute these components were
presented. The basic elements which were mentioned include knowledge of one’s own history, norms and
traditions; understanding of global issues and the connection between local and global social, economic
and political processes; foreign language proficiency; analytical and critical thinking skills; intercultural
communication and appreciation of cultural differences; and global responsibility which includes valuing
human dignity and cultural diversity. Using analysis and systematic approach the matrix of global
competence was constructed. Taking into account all the components of the matrix, there were identified
its key elements that can be used for educating young specialists at Ukrainian higher educational
institutions. Based on the matrix, such components as knowledge and understanding of historical events,
intercultural awareness, analytical and critical thinking skills, appreciation of similarities and differences,
and global responsibility were derived. The choice was based on the cognitive nature of the competences
and their possible assessment. The results obtained can be used to improve the education curriculum in
Ukraine.

Keywords: global competence; curriculum; US education; knowledge and understanding; skills; attitudes
and values.

1. INTRODUCTION

The main feature of modern society is the constant change and development of all spheres of
human life. Economy, industry and culture are under the influence of informatization and
globalization. Migration processes caused by economic calamities in the third world countries,
wars, or natural disasters have covered the whole world and, as a result, have led to a reassessment
of intercultural relations.

Education plays a key role in shaping the society. In recent decades, in many countries of the
world and in Ukraine, in particular, the social paradigm has changed from industrial to
informational. Requirements for educational program changes appeared under the influence of
integration and globalization processes, which provoked the creation of a single information space.
Such changes happened so quickly that the existing systems found themselves not ready to meet the
requirements of the modern world, what caused the need of improvements in all areas of higher
education. An important factor in revising the main educational concepts in the majority of the
countries is the gradual blurring of borders and the increased competition in local labour markets,
and, as a result, the increasing requirements for the work quality and capacity of young specialists.
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In an increasingly interdependent global labour market, university graduates are called upon
to interact with colleagues from different cultures. Young professionals must work in cross-cultural
teams, they get positions in international companies, and are likely to be forced to work in
unpredicted work environments, so they become representatives of today’s highly mobile
workforce. And the implementation of the global education system is a key concept in the
reorganization of higher education institutions in the leading countries of Europe, Asia, and
America. Academics, business leaders and government officials around the world are concerned
about whether today’s graduates entering the labour market are ready to work and compete in a
multicultural environment.

Since Ukraine is united with Europe and directly participates in the mentioned above
processes, it becomes necessary to form an educational program that would meet the requirements
of the modern world. To do that, primarily, it is important to understand the concept of global
competence and what components lie at its core in order to make it practical and assessable.

2. THEORETICAL BACKGROUND

The United States as one of the prominent countries in global education started its journey
towards global competence in the previous century and had suffered a failure for nearly fifty years.
The first attempts of changing American education system were unclear and limited to mastering
foreign languages, geography and international relations. An American Council of Education report
in 1988 stated that to become globally competent, one must have four or more international college
courses and an unspecified ability to speak a foreign language (Hunter, 2004).

New strategies in reorganising American education systems were proposed at a meeting
convened by Carnegie Corporation in 2000. “Participants agreed that the framework for a
comprehensive global education curriculum must encompass global issues and challenges, global
cultures and world areas, and the relationships of the United States with the rest of the
world” (Barker, 2000).

In 2012 the United States Department of Education released a report entitled “Succeeding
Globally through International Education and Engagement” in which there were outlined four major
objectives. The first of the four objectives was to increase the global competencies of all US
students. The role of languages, cultural understanding and direct intercultural experiences among
the diverse American society was central to the plan outlined in this report. For almost a century
numerous scholars and educators (Hunter, 2004; Mansilla & Jackson, 2011; Reimers, 2009;
Deardorff, 2006; DeBoer, 2012), organisations and associations (The Partnership for 215 Century
Skills, The Global Competence Task Force, NEA: National Education Association, OECDP:
Organization for Economic Co-operation and Development, PISA: Programme for International
Student Assessment) have contributed to the concept of global competence. It has evolved from
intercultural competence into a complex notion with elements of interculturality.

Taking into account the immense experience of the United States, we can upgrade Ukrainian
education system which starts its way in the field of globally oriented education. Among Ukrainian
scholars there are those who studies global competence directly (Avsheniuk, 2012) and indirectly
through transcultural competence (Horbunova, 2014), polycultural competence (Radchenko, 2015)
or liberal humanistic culture (Fedorenko, 2017).

Thus, the purpose of the article is to analyse the existing studies of the American scholars
about the concept of global competence; to distinguish the most commonly mentioned components
of global competence; and to present a global competence matrix which can be used in order to
improve the global curriculum in Ukrainian education institutions.

3. METHODS

In this paper there were analysed the existing research works connected with the development
of global competence concept. After collecting all the information on the topic, it was systematised
in a combined list of knowledge, skills, attitudes and values. On the basis of this list a matrix of
global competence was proposed. Using analysis and synthesis there were distinguished the key
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competences which can be further used to implement global competence into Ukrainian curriculum.

4. RESULTS AND DISCUSSION

4.1. Global competence components

As we may learn from numerous scientific studies and educational programs, today the
formation of educational goals does not take place at the state level. It goes beyond borders and
appears at the international and, even, intercultural levels, where the main priorities and goals in the
field of education are declared in international conventions and documents (Education for
International Understanding and Global Competence, 2000, Global Competence Is a 21st Century
Imperative, 2010; United States Department of Education international strategy 2012—16:
Succeeding globally through international education and engagement, 2012), and have become
strategic goals of the international community. Teaching young professionals how to work in the
complex and contradictory environment of the world globalization is the main task of global
education.

Before discussing the components of global competence in greater detail it is important to
determine a suitable working definition of global competence. Many attempts have been made to
define the term, but the definition presented by the National Education Association (NEA)
encapsulates the idea of global competence becoming part of the core mission of education.

Thus, according to the NEA “Global competence refers to the acquisition of in-depth
knowledge and understanding of international issues, an appreciation of and ability to learn and
work with people from diverse linguistic and cultural backgrounds, proficiency in a foreign
language, and skills to function productively in an interdependent world community.”

Based on the definition we can distinguish three basic categories which constitute a complex
concept of global competence, they are: 1) knowledge, embracing a global dimension into the most
of different disciplines, and understandings of global issues and the interaction of different cultures
as well; 2) transferable skills; 3) values and attitudes.

The first one is knowledge and understanding which includes a global dimension into the
most of different disciplines. In this regard we can distinguish knowledge and understanding of
global issues, and intercultural knowledge and understandings. The first component is responsible
for the knowledge and understanding of the world history, socioeconomic and political systems,
and global events. It focuses on studying the global issues such as climate change, migration,
poverty, famine etc. on both local and international levels (Anoshkova, 2020, p. 7). It provides an
awareness of how an individual affects other people or even nations and cultures beyond one’s
own borders. It involves the concepts of equality, social and economic justice, peace and conflict
solving, citizenship, diversification, intercultural dialogue, and sustainability. The second one deals
with the knowledge of one’s own history, cultural norms and traditions as well as the similarities
and differences between cultures, attitudes, religions, generations in order to develop the ability to
appreciate cultural diversity.

The skill component is very broad and can cover up to 20 specific transferable skills which
globally competent graduates have (Willard, n.d.). But we will list the basic ones. Among them are
analytical and critical thinking skills. In the global context applying critical thinking to a global or
intercultural problem requires recognizing one’s own assumptions and acknowledging one’s beliefs
and judgements. Intercultural understanding helps to communicate ideas effectively with diverse
audience. This ability is highlighted within the framework of multicultural education and includes
awareness and appreciation of cross-cultural differences, as well as the ability to show tolerance and
respect for those differences. Foreign language proficiency is, by default, responsible for global
component of the curriculum. It is assumed that one of the key categories that characterizes global
education is fluency in at least one non-native language. This skill also develops cultural
understanding and improves cross-cultural communication skills. Competitive skills require high-
level thinking skills that enhance creativity and innovation. It is the ability to produce innovative
ideas and think creatively, taking into account the economic, social and technological development
of the world, in order to compete in the global labor market. (NEA) Open-mindedness and interest

100



Advanced Linguistics, 10, 2022

in continuous learning have a prominent place among the 21% century skills. With a continuous
flow of information and rapid technological progress modern students live in the world where they
have to be prepared for the professions that do not yet exist and life-long learning is one of the
demands at the global labor market. According to the research conducted by Michigan State
University (Reimers, 2009), employers include resourcefulness and adaptability among the most
important skills and abilities that a globally competent graduate should possess. They may overlap
with the skills already mentioned above, but they for sure prepare students for work in
unpredictable situations and bring the understanding that there is no single solution to the complex
problems. And the last but not least is media literacy. It has evolved out of digital literacy and
became a separate skill in the last fifteen years with the social media not only appearing in our lives
but gaining control over it especially for young generations. Being media literate, students are able
to evaluate sources of information in terms of their reliability and bias and, as a result, influence the
existing media space, becoming competent media users.

The third component of global competence is the attitudes to use one’s knowledge,
understanding and skills to produce globally competent behavior. Globally competent behaviour
requires an attitude of respect to one’s own culture, respect for other cultures, attitude of global
mindedness and an attitude of responsibility of one’s own actions (OECD, p. 5). With such attitudes
students learn to value human dignity and cultural diversity. Self-confidence, self-reliance, self-
respect as well as respect for others encourage to develop the appreciation of one’s own social,
cultural and family origin together with the respect for sociocultural peculiarities of others. Social
responsibility brings the feeling of solidarity and involvement into the defending of social justice at
local, international and global levels. Ecological responsibility contributes to maintaining the
ecological levels both inside and beyond one’s own borders. Finally, involvement in global
citizenship allows young people to become worthy citizens of the international community in
general and the local public community in particular (Sharanova, 2021, p. 42).

Thus, a globally competent student possesses a set of knowledge, skills, attitudes and values
in order “to work with others to solve globally-relevant problems and to improve the collective
well-being of current and future generations (OECD, p. 4).” It involves knowledge of one’s own
history, cultural norms and traditions, and the similarities and differences between cultures. It also
implies understanding of world history, social, political and economic processes and the
interrelationships between them, e.g., sustainability, climate change, migration, poverty, famine etc.
Learning a second language has a global component in its very core since it develops deeper
understanding of the culture and helps to form tolerance and respectful interaction between
representatives of different cultures. Finally, being a “citizen of the world” as well as a citizen of a
particular country, promoting the equality of human rights and freedoms are inseparable parts of
global competence

4.2. Matrix of global competence

Having analysed the existing researches and investigated the possible constituent concepts of
global competence, we can create our own matrix of global competence for students of higher
educational institutions of Ukraine. At the intersection of the elements of this matrix, we will be
able to highlight key competences that will help prepare globally competent Ukrainian specialists.
The matrix (see Fig. 1) of global competence includes the necessary knowledge, understanding,
skills, attributes and values that will contribute to the upbringing of successful and competitive
specialists who deal with the challenges of the global labour market.
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Fig. 1. Global competence matrix

While global competence has many different components, for educators it is vitally important
not only bringing the global aspect into the classroom but making it a measurable learning
objective. That is why we have chosen knowledge and understanding of historical events,
intercultural awareness, analytical and critical thinking skills, appreciation of similarities and
differences, global responsibility as the key competences. Three of the highlighted key concepts,
knowledge and understanding, analytical and critical thinking skills) can be rated on cognitive
scales. The information on attitudes and values can be obtained through student
questionnaire (OECD).

Thus, globally competent students must know their own history, be aware of the complexity
and multifaceted nature of the world’s historical processes, be able to analyze and establish the
connection between historical events, modern economic and social processes, in order to solve the
global problems of the world. To function successfully in a multicultural society, students must
thoroughly know their own culture, norms and traditions, appreciate other cultures and find a
common language with other representatives of society, taking into account the specifics of their
cultural norms, beliefs and prejudice. Analytical and critical thinking skills help students to build an
effective communication working in a diverse environment, changing their beliefs based on the new
evidence and reasonable arguments; to identify bias and confront propaganda.

In today’s globalized world, students must learn to realize their own uniqueness and function
in society without limiting the uniqueness and freedom of self-expression of other individuals. That
is why we consider appreciation of similarities and differences of people no matter of their origin,
religious beliefs or cultural traditions, gender, skin colour etc. one of the key competences. And,
finally, the attitude of global responsibility makes students responsible citizens of the world. They
understand that even a minor action in the direction of solving ecological, social or sustainable
issues on the local level can have major consequences on the global scale.

5. CONCLUSIONS AND SCOPE FOR THE FURTHER RESEARCH

In this paper we have studied the long process of implementing global competence into the
curriculum of the US educational institutions. We have thoroughly analyzed the concept of global
competence and its components and have created the list of key competences which can be used to
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educate globally competent students. We can conclude that the acquisition of the knowledge, skills,
attitudes and values by young specialists is intended to increase their competitiveness, intellectual
and cultural development of the individual, forming the ability to respond to the changes of our time
and the opportunity to successfully work in today’s globalized world.

The obtained results should be taken into account when reforming the modern system of
education in Ukraine. The training of globally competent specialists will be useful not only for the
students themselves, but will also help in the development of the economic, social and political
spheres of society, making our country successful and prosperous. Moreover, the experience of
other countries is still to be studied with a detailed curriculum to be designed in order to satisfy the
needs of modern graduates and faculty members.

However, with an endless technological development and the new global issues appearing on
the horizon, the list of key competence must be constantly revised and the new competences must
be added according to the challenges of the time.
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Tersina AnomkoBa. MaTpuis riio6ajabpHo0i KOMIETEHTHOCTI. Y CTaTTi Ha OCHOBI 10cBiy CriomyueHnx
[TariB AMEpUKH aHaNi3y€eThCsl KOHLEMIS TII00abHOT KOMIIETEHTHOCTI Ta 1I OCHOBHI KOMITOHEHTH, SIKi
MIPOTIOHYETHCS B TIONANBIIOMY IHTETPYBaTH B YKPaiHCbKY HaBYaJIbHY NPOTpaMy BHUINOI MIKOIH. MeTtogaMu
aHaJi3y Ta CHMHTE3y KPUTHYHO BHBUCHO Ipalli 3apyOiXHUX AOCHIAHUKIB. BUXOIsuM 3 3ampOIIOHOBaHOTO
BH3HA4YEHHS TNI00AIbHOT KOMIIETEHTHOCTI, BUILIEHO TpH ii OCHOBHI KOMIIOHEHTH. [IpencraBieHo nepesik
KOMIIETEHTHOCTEH, SIKi BiTHOCSTHCS JI0 IIMX TPHOX Ipym. JJo OCHOBHMX KOMIIOHEHTIB, sIKi Oyiu 3rajafi B
po0oTi, BiHOCATHCS 3HAHHS BJIACHOI ICTOpii, HOPM 1 TPAAMWIIA; PO3YMIHHS WIOOAIBHUX NHpOOIEeM i
3B 513Ky MIX JIOKQIGHHUMH Ta II0OAJTbHUMH COIaIbHUMH, €KOHOMIYHUMH Ta TOJIITHYHUMHE TMPOIeCcaMHy;
BOJIOZIIHHSI IHO3EMHOIO MOBOIO; aHAJITHYHI Ta KPUTUYHI HABUYKHA MHUCIICHHS; MIXXKYJIBTYPHE CITLIKYBaHHS
Ta OIiHKAa KyJIBTYPHHUX BIIMIHHOCTEH; 1 II00aIbHA BiIIOBINANBHICTE, SKa BKIIIOYAE [IHYBaHHS JIOACHKOT
TiTHOCTI Ta KyNbTypHOTO po3MairTsa. Ha OCHOBI TEOpeTMYHOTo aHamizy Ta CHCTEMHOTO MiIXomy
MMoOYZOBaHO MAaTpHII0 DIIOOATBFHOT KOMIIETEHTHOCTI. 3 ypaxyBaHHSIM YCIX KOMITOHEHTIB MaTpHIl
BH3HAYEHO KJIFOYOBI KOMIIETEHTHOCTI, SIKIi MOXYThb OyTH BHKOPHCTaHI JUIi MiATOTOBKH MOJIOJHUX
CTELaJIiCTIB y HaBYAIBHUX 3aKianax Ykpainu. Ha ocHOBI Marpuiii Oynu BuaiieHI: 3HAHHS Ta PO3yMiHHA
ICTOPHYHMX MOAIN, MDKKYIBTYpHa 0013HaHICTh, HABUYKY aHAIITHYHOTO Ta KPUTHYHOTO MHCJIEHHS, OI[iHKa
MoAiOHOCTI Ta BIIMIHHOCTEH, a TakoX IioOajbHA BiANOBiNANBHICTE. Bubip rpyHTYBaBcs Ha ix
OLIIHIOBaHHS Ha PI3HMX eTamax OCBITHBOro mporecy. OTpuMaHi pe3yibTaTH 3roJOM MOXYTb OyTH
BHUKOPHCTaHI1 JUIs BIIOCKOHAJIEHHSI HABYAIBHUX MPOTrpaM B YKpaiHi.

KurouoBi ciioBa: miiobanpHa KOMIETCHTHICTh; HaBYanbHUU TutaH; ocBiTa B CIIIA; 3HaHHS 1 pO3yMiHHS;

HAaBUYKHU; CTABJICHHS Ta I[IHHOCTI.
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