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CHALLENGES OF ESP CLASSES IN WARTIME CONDITIONS

The realities that Ukraine faces today, namely, the full-scale war with the imposition of martial law on the
territoy of the whole country, led to a number of discussions arising around the effective but safe
conducting of the education process at universities and other educational establishments and concerned
the organization and proper management of the students’ learning process. Despite the previous
experience of distance and blended learning modes implemented during the Covid 19 period, it should be
noted that some aspects of the organization of the educational process require reconsidering, taking into
account the new experience of studying in wartime and the need to regard the emotional tension of
students, especially those caught up in the temporarily occupied territories. A survey was conducted
among the students of the National Technical University of Ukraine “Igor Sikorsky Kyiv Polytechnic
Institute” with the aim to reveal and analyze the level of technical students’ adaptation to learning a
foreign language in extreme conditions and the relevance of tools and methods the teachers have been
applying on their English for Specific Purposes (ESP) classes. A mixed-method research design was
utilized in the study to collect, analyze, compare and contrast quantitative statistical results with
qualitative findings obtained from the survey. Among the outcomes, it’s worth mentioning the non-fading
motivation of students to learn foreign language, increased cross-cultural communication, and mostly
high-level accommodation to distance learning mode. It was interesting to find out that students expressed
unwillingness to discuss war and relevant news in the ESP lessons and are having issues with managing
their academic study time. All the results obtained provide the ground for further reconsidering of the
curricula to better meet the students’educational needs.

Keywords: education in wartime; ESL classes; distance learning; open online courses; synchronous
learning; asynchronous learning; teacher’s empathy; cross-cultural communication.
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1. INTRODUCTION

On February 24, 2022, there was an armed invasion of Russia into the territory of Ukraine,
accompanied by massive explosions throughout the country. Since then, martial law was imposed
with all the further relevant regulations and changes in all spheres of our lives and in the education
system, particularly. It was recommended by the Ministry of Education and Science of Ukraine
(MES) to pause the education process in education institutions forcing the students to suspend their
studies. Nevertheless, from the end of March the educational process was continued, becoming an
important mission for most teachers as the importance of providing the youth with education is
indisputable even in terms of emergencies (Higher Education in Emergencies,2021).

Following the 2019 scenario of shifting to the distance learning model, and armed with the
skills and experience obtained during the COVID-19 outbreak, educators succeded to resume the
delivery of the lessons (Kolomiiets, Antonenko, Guryeyeva, Fedorenko & Tsepkalo, 2021).
Otherwise, certain transformations in curricula have been made, considering the students’ anxiety
and stress caused by the current situation in Ukraine (Mutisya & Makokha, 2016). Particularly,
students were proposed to choose the further learning mode to follow, namely, to continue their
regular ESP courses online (e.g., using Zoom or Google Meet platforms) or asynchronously (e.g.,
Google Classroom service), or follow one of the massive open online courses (e.g., Coursera or
Prometheus platforms) corresponding to their academic discipline. These MOOCs offered free
access to some courses to support the educational process in Ukraine in emergency times. For those
students who have the possibility to continue mastering their university ESP courses, the assessing
standards and the academic load have been reconsidered. Understanding students’ feelings of
anxiety about the present situation and total uncertainty in the future and other negative emotions in
connection with it, some teachers demonstrate empathy, for example, triggering students to speak
about the latest news they can share, comfort them and support as there is proven evidence for a
certain relationship between teachers’ empathy and students’ outcomes or classroom
management (Nazarenko, Kogut & Zheriobkina, 2022; Schneider & Preckel, 2017). Many teachers
make time to communicate with their students about current events, integrating the war vocabulary
for a regular warming-up practice, making small talk about current events in Ukraine either with
peers in the lesson or with representatives of other countries and cultures and thus improve their
cross-cultural skills.

The aim of this study is two-fold: to gain insight into university students’ adaptation to
emergency distant learning with reference to the realities of war and to estimate the appropriateness
and feasibility of learning modes and curricula, redesigned to meet ESP students” learning needs. To
reach these aims, the following tasks are to be completed:

1.To establish ESP students’ feedback on new emergency conditions and realia in which the
education process takes place in Ukraine with the help of a survey;

2. To develop recommendations to provide English teachers with more productive and
effective approaches to increase ESP students’ engagement and motivation to ensure getting
appropriate education focused on the improvement of students’ language skills under new
circumstances.

2. METHODS, INSTRUMENTS AND PARTICIPANTS

A mixed-method research design was utilized in the study to collect, analyze, compare and
contrast quantitative statistical results with qualitative findings obtained from the survey. The
participants were 176 ESP students from the National Technical University of Ukraine “Igor
Sikorsky Kyiv Polytechnic Institute” who were able to give their responses to 12 questions of the
survey. The participants gave their voluntary informed consent for their participation in the study.

Three types of prompts were used in a survey: multiple choice (prompts 5, 6. 8. 10, 11),
ranging (prompts 3,9) and a Likert scale (prompts 1, 2, 4, 7, 12) with its varied set of responses to
find out responders’ attitude, indicate the level of the agreement and likelihood.

The survey was conducted with the help of Google forms service. The responders were
proposed to choose from the suggested variants or range values from the smallest (minimum) to the
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largest (maximum) ones. To display the distribution of responses on the Likert scale we used a bar
chart and calculated the median (Mdn) and the Interquartile Range (IQR) with the aim to measure a
central tendency.

The questions of the survey were developed with the aim get an in-depth understanding of
ESL students’ viewpoints on the impact of wartime on their ability and motivation to study English
and their positions concerning the relevance of teaching methods and the students’ adaptability to
the terms of delivering education and issues they struggle with.

3. RESULTS

1. The results of the survey showed that most responders (61.4% or 108 students who
expressed strong agreement or agreement) acknowledged the importance of education which is
considered to be an important aspect that plays a crucial role in the modern world. The calculation
of the median (Mdn) and the Interquartile range (IQR) shows that most students agreed with the
necessity to obtain education even during martial law (Mdn=2, IQR=2) because it can guarantee
their wellbeing, future prospects, as well as country’s stability (See table 1).

Table 1. Studens’ opinions on ESL classes delivery in crisis conditions

Survey Prompts SA A N D SD Median | IQR

Prompt 1. Education is important for
your wellbeing, future prospects, as 61 47 60 5 3 2 2
well as for a country’s stability and
economic development and should
never be interrupted even during

martial law
Prompt 2. Cross-cultural
communication has increased 64 50 30 25 7 2 2

dramatically nowadays due to the
language’s role

Definitely | Very Probably Probably Possibly Definitely
Not

Prompt 4. Discussing the current news
in the ESL classroom, even in terms of 20 37 22 21 77 4 3
drilling war vocabulary is appropriate
under war conditions in Ukraine

Prompt 12. Have you become more

involved in learning a foreign language 48 43 29 16 40 2 3
since martial law in Ukraine was
announced?
Very Slightly Neither Slightly Very
satisfied satisfied satisfied nor | dissatisfied dissatisfied
dissatisfied
Prompt 7. How satisfied are you with 30 54 50 24 18 3 1

your choice of a learning mode?
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Education has to be treated as the priority for every community in the world, especially if the
community faces emergency situations. It is in line with the recommendations identified during the
15th Conference of Commonwealth Education Ministers in 2003 that claim “Governments in
affected countries, donors, and international humanitarian agencies should view education in
emergencies as an opportunity to strengthen their own Ministries of Education and should actively
support education for those affected by crisis/post-crisis...” (Winthrop & Mendenhall, 2006).

2. According to the results of the survey, most of the responders (64.8%, those who indicated
definitely and very probably) are definitely sure that due to the knowledge of the language the pace
of global integration and the ability to communicate across cultural boundaries have dramatically
increased recently during the time when Ukraine is involved in the war and a huge amount of
people had to leave their houses and refuge abroad. The index of the median (Mdn=2) approved this
conclusion. However, a third expressed their uncertainty about the noticeable speed growth of the
role of language in communication among nations. It allows us to suggest that the awareness of ESP
students about the importance of language for communication aims will continue to
grow (Figure 1). Hu Song (2014) in his research noticed that cross-cultural communication and
foreign language teaching are inseparable. This is because foreign language teaching aims to not
just impart language knowledge, but also to cultivate students’ communicative competence and
cross-cultural communication skills (Hu, 2014).

© Definitely

© Very Probably
Probably
Possibly

@ Definitely Not

Fig. 1. The responders’ opinions about the role of language in cross-cultural communication

3. The results of the study confirmed that in the difficult times that our country is going
through the level of teachers’ concern and empathy for students as well as cooperative behaviors
play a crucial role in order to form effective and productive interaction between students and
teachers. A majority of responders (75%) measured aspects of emotional support as very high (4 and
5 on a scale) (Figure 2).

L B
e 2
3

Fig. 2. The responders’ opinions about the level of teachers’ concern and empathy for students and
cooperative behaviors in current learning conditions

Karen Aldrup (2022) in his study mentioned that teachers’ social-emotional competence has
received increasing attention in educational psychology for about a decade and has been suggested
to be an important prerequisite for the quality of teacher-student interactions and student outcomes.
Undoubtedly, the emotional component appears to be a particularly promising determinant for
establishing comfortable teacher-student interactions, especially if it comes to emotional support for
students in a state of anxiety and is appreciated by them.

4. Nowadays all people not only in Ukraine but abroad as well are focused on news about the
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war in Ukraine. Thus, ESP students often revolve around the process of their discussion. Prompt 4
aimed to define the opinion of students on the relevance and necessity of discussing current news in
the virtual ESP classrooms. The results of the survey showed that a third of ESP students (43.8%)
expressed their unwillingness to discuss the current news if they are related to active war actions
and relevant topics (Figure 3). It is proved by the indexes of a median that is 4 and IRq=3. The other
third of responders (44.7%) claim that a lesson plan can include a discussion that focuses on how
students feel about the news they read or watch every day about the situation in Ukraine. Only
11.4 % chose the option definitely and correspondently agreed to discuss such type of information.
The significant difference in the number of students who are ready to talk about disturbing news
from the war and those who don’t find it comfortable can be explained by the students’ excessive
anxiety concerning the situation they have been forced to face and the absence of previous
experience in being in the situation of war.

@ Defintely

@ Very Probably
Probably
Possibly

@ Definmtely Not

Fig. 3. Responders’ opinion on the necessity to discuss the current news in the ESL classroom, even in
terms of drilling war vocabulary is appropriate under war conditions in Ukraine

5. The figures showed that most of the responders (61.4%) noticed that during the war conflict
teaching and studying approaches in comparison with those applied during distance learning caused
by Covid 2019 pandemic have changed slightly. It can be explained by the fact that education
delivery approaches should be chosen to meet primarily the new communicative needs of ESL
students, especially those who appeared in unfamiliar language environments. In addition, it should
be taken into consideration that a huge amount of ESL students even doesn’t have an opportunity to
attend ESP lessons on a regular basis because of the war actions on the territory where they live. As
a result, ESP teachers adopt different methods to teach students a foreign language under current
conditions. The same percent of responders (19.3% and 19.3 correspondently) were divided among
those who think the changes in teaching approaches are dramatic and those who mention that the
approaches to teaching a foreign language have remained the same.

® Have changed
dramatically

@ Have changed sightyy
Have remained the same

Fig. 4. Responders’ opinions on how conflict teaching and studying
approaches have changed during the war

6. The findings of the survey showed that students’ responses were divided approximately
equally (53.4% and 46.6% correspondently) between those who indicated their preference for
online learning (online (synchronous) learning mode) and those who chose self-study
(asynchronous mode), where they were offered to choose to complete an online course related to
their level of English and their professional interests. It is worth mentioning that among students
who opt for an asynchronous mode of studying were students of the 3rd, the 4th, and the 5th years
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of study, who have adapted to high-level autonomy in studying.

@ Omine (synchronous)
® Seitstudy (asynchronsus)

Fig. 5. Responders’ preferences towards (online (synchronous) learning mode) and
self-study (asynchronous mode)

In this context, the findings of Felicitas Biwer, Wisnu Wiradhany’s work (2021) are very
useful and helpful in understanding the division of students into equal groups more deeply.

In the study, researchers investigated how students adapted to emergency remote learning
during the Covid 19 pandemic and determined two groups of students depending on their ability to
adapt to new learning conditions. They divided students into overwhelmed or surrenders and
adapters. Such division was explained by students’ level of engagement in the learning process
which had a new format. According to the findings of the research, it was concluded that both the
overwhelmed and surrenders appeared to be less able to regulate their effort, attention, and time and
reported to be less motivated to study than before the crisis. In contrast, the adapters appreciated the
increased level of autonomy and were better able to self-regulate their learning (Biwer et al., 2021).

The division of students into such categories can help us understand the main criteria, which
should be taken into account when ESP teachers are trying to find by far the most suitable
approaches to teach students in the emergency situations Ukraine is going through now.

7. The figures show that only 17% percent are very satisfied with their choice of learning
mode and 30.7% of students are slightly satisfied. A third of students (28.4%) indicated their neutral
attitude towards the course. The rest 23% expressed their slight or strong dissatisfaction with the
course. To measure a central tendency for this question, we calculated the median (Mdn=3) and
IQR=1 (See table 1). These figures show that most students are positive or neutral about the mode,
in which they chose to study a foreign language during the period of war in Ukraine.

@ Very satished
© Shghtly satahed

O Nefther samifed ner
@ssaoines

Shghty @11 stnted
® Very Sssamnted

Fig. 6. The level of satisfaction of responders with the learning mode

However, it is a signal for ESP teachers that they should increase efforts to raise the
motivation level of students, especially those, who belong to a group of overwhelmed and
surrenders. One more suggestion concerns the overall uncertainty and disorientation, enhanced by
the unprecedented and sometimes severe changes in their lives.

8. According to the results of the survey, students, who chose an asynchronous learning mode,
mostly think that Quizzes (38.6%), regular assignments from the coursebooks, set in Google
classrooms (33.5%) and open online courses (44.3%) are the most useful tools for them to expand
their language skills in terms of wartime (Figure 7). If to assume, that only 26.6% of respondents
opted for MOOC:s types of assignments, one can resume that prefer a more familiar tasks format,
like quizzes and Google classroom assignments. What is notable, only 16% of students chose
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creative tasks, which shows that students are not willing to perform tasks that require some sort of
creativity.

® Quizzes (Quizlet, Wizer.
me, Classtime etc.)

@ Regular Assignments
from your Student or
Work book (Google
classroom)

© Creative tasks ( projects,
videos, voice messages,
essays on the topic)

Open online courses
@ All of above
® None of the above

Fig. 7. The most useful activities in the opinion of students who chose an asynchronous mode

9. The results of the survey showed that students mostly reported a high level of adaptation to
a new form of study. In figure 8 we can see the high percentage of responders who defined their
level in the range from 3 to 5 (23.9%, 41.3%, and 22.7% correspondently) (Figure 8). Covid
pandemic and currently a war in Ukraine have created such conditions which don’t allow both
teachers and students to attend lessons in the classroom. Therefore, ESL teachers are thinking about
the ways modern digital technologies can be implemented to meet new challenges and educational
requirements.

L
.
.2

3
LR
s

Fig. 8. Ranging adaptation levels to digital learning provided during Covid 2019 pandemic and
the martial law in Ukraine

Prompt 10 was focused on gathering opinions about the challenges ESL students find the
most complicated to cope with during online learning. The results of the survey showed that
ineffective time management (30.70% of students’ responses) and deadlines, as well as lack of
instant communication (23.50 % of students’ responses), were identified as factors that pose the
most serious problems to students and prevent them from successful completion of the course

(Figure 9).

@ Lack of instant communication

© Ineffective time management /
deadlines

@ Not receiving timely feedback

Utilize educational
technologies

@ Not receiving clear instructions

Fig.9. Ranging an adaptation level to digital learning by responder
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The findings of the survey are in accordance with those presented by Dorothy N. Mutisya and
George L. Makokha (2016), who investigated challenges affecting the adoption of e-learning in
public universities of Kenya. In their study, 72% of responders indicated inadequate time to interact
online as one of the main problems among a range of others related to e-learning.

In the survey carried out by Mohammed Mohammed Nasser Hassan Ja’ashan (2020), among
other aspects of the effect the implementing e-learning it was mentioned the lack of time required to
complete online exams/assignments (4.16), inaccessibility of a course, notes/materials (mean=4.00)
and lack of interaction between students and teaching staftf (mean=3.93).

Having analyzed these results, we can conclude that ESL students around the world face the
same problems and challenges when it comes to online learning. It is obvious that these factors
must be taken into account while designing the lesson plan and curriculum of the course.

The results of the study found that students mostly agreed that their involvement in learning a
foreign language has slightly shifted since martial law in Ukraine was announced (Mdn=2,
Iqr=3) (See Table 1). It can be explained by the fact they have intensified reading and listening to
information not only from Ukrainian news sources but also from international news sources around
the world. As a result, it caused an increase in ESL students’ interest in learning English. It is
understandable, that expanded opportunities to learn and practice a foreign language due to reading,
listening, and communicating with people around the world who are concerned with the war in
Ukraine have encouraged positive ESL students’ engagement and motivation in further mastering.

@ Definitely

© Very Probably
Probably
Possibly

@ Detinitely Not

Fig. 10. Students’ opinions on changes in their involvement in learning of English during a state of
military emergency in Ukraine

4. DISCUSSIONS

The revealing of ESP students’ feedback on new emergency conditions and realia, in which
the education process takes place in Ukraine, indicates the desire and need for students to learn and
improve a foreign language studying in martial law. The educational process shouldn’t be
interrupted, becoming a challenge for most teachers as the importance of providing the youth with
education is indisputable even in terms of emergencies. It is stimulated by the growth of cross-
cultural communication and the necessity to be easier engaged in international global
communication for sharing important information.

As for the organization of the educational process, due to the previous pandemic situation
with the Covid 19, the basic model of teaching ESP students has already been created. Thus,
educators were ready to implement their skills and abilities to organize the educational process
during martial law in Ukraine.

5. CONCLUSIONS AND SCOPE FOR THE FURTHER RESEARCH

It was confirmed that in current situations of emergency in Ukraine the level of teachers’
concern and empathy for students matters significantly and facilitates the effective and productive
interaction between students and teachers. Students clearly state that the awareness of ESP about the
importance of language for communication aims will continue to rise and education is still a priority
for every community in the world, especially if the community faces emergency situations.
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Understanding this, not only the ESP teachers who want to contribute to students’ uninterrupted
learning but also MOOCs demonstrating their cooperation provide the students with the opportunity
to improve their knowledge in areas relevant to their professional activities with a receiving the
certificate, which could be used for their future careers. Emergency times have significantly
affected the regular proceeding of the learning process in our country, but it gives both teachers and
students confidence that the education is definitely should be obtained because it can guarantee our
wellbeing, future prospects, as well as our country’s stability.

We see the scope of further research in studing of the peculiarities in organizing the
educational process of ESP classes in the conditions of war.
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Oubra Amepinse, Jlapuca Ceupugosa, Harania SAmmuncska. Bukiaukn naguanns ESP B ymoBax
BiliHU. 3a3Ha4yeHo, 0 peaii, 3 SKUMHU ChOTO/IHI CTHKAETHCS YKpaiHa, a caMe MoBHOMacIiTabHa BiifHa i3
BBE/ICHHSM BOEHHOTO CTaHy Ha TEPHUTOPIi BCi€l KpaiHM, MPU3BEH 10 HU3KH IUTaHb 1010 €()EeKTHBHOTO,
asie Oe3MeYHOro MPOBE/ICHHS OCBITHBOTO IIPOIECY Ta HOTO HAJIEKHOTO YNPAaBIiHHS B YHIBEPCHUTETaX Ta
IHIIMX 3aknagax ocBiTH. HesBakaioum Ha momepenHid JOCBIN 3alpoBa/UKEHHS JUCTAHLIHHOTO Ta
3MIIIAHOTO PEeKMMIB HaBYaHHs B repion manaemii Covid 19, HaromomnieHo, Mo Aesiki aCeKTH opraHizarii
OCBITHBOTO TIPOLIECY TTOTPEOYIOTH MEPENISAY 3 YpaXyBaHHSIM HOBOTO JIOCBily HABYaHHS y BOEHHHUH 4Yac Ta
HEOOXiJTHOCTI BpaxyBaHHS EMOLIHHOTO HAalpy>XeHHs CTYAEHTIB, OCOONMBO THX, AKi OIWHWINCS Ha
TUMYACOBO OKYITOBaHHMX TEPUTOPIsX. Y CTATTI IIOJJaHO Pe3yJIbTaTH ONMTYBaHHS CTyAeHTiB HarioHansHOTO
TEXHIYHOTO yHiBepcuTeTy YKpaiHu «KuiBChbKHMI TONITEeXHIYHUI IHCTUTYT iMeHi Iropsi CikopchKoroy,
MIPOBEICHOTO 3 METOIO BHSBJICHHS I aHAaJi3y PiBHA aJalTOBAaHOCTI CTY/ICHTIB TEXHIYHHUX (DAaKYIIBTETIB 10
BUBUCHHSI 1HO3€MHOI MOBHM B EKCTpPEMaJbHHX yMOBaX, a TaKOX aKTyalbHOCTI 3aco0iB 1 MeTomiB,
3aCTOCOBaHMX BUKJIaJa4aMH Ha 3aHATTAX 3 aHIIIMCHKOT MOBH JUISl CTieliaibHuX Iiei. Cepen pe3ynbTrariB
BiJJ3HaY€HO BHCOKY MOTHBAIIIIO CTY/IEHTIB JI0 BUBYCHHS 1aHINIIHCHKOI MOBH, HOCHJICHHS! MIKKYJIBTYpHOT
KOMYHiKaIii Ta 37e01IbIIIOro BUCOKY afanTallilo 10 AUCTAaHIIITHOTO pe)XKMMYy HaB4aHHS. BcraHoBIeHO, 110
CTYAEHTH BUCIIOBIIIN HeOa)kaHHsI 00roBOPIOBATH BilfHY Ta BIATIOBITHI HOBMHHU Ha 3aHATTAX 3 aHMIIHCHKOL
MOBH JUIS CIIELIaIbHUX IT1IEH 1 MaloTh MPoOJIEMH 3 YIpaBIiHHAM CBOIM HaBYaJIbHUM YacoM. YCi OTpUMaHi
pe3yabTaTy JaroTh MiICTaBU JUIS TOAAIBIIOTO MEPENIsAy HaBYaJbHUX MPOTPaM 3 METOIO OUIBII TOBHOTO
3aJI0BOJICHHSI OCBITHIX ITOTPEO CTYJCHTIB.

KarouoBi cjioBa: ocBiTa y BOEHHHH dac; 3aHATTS 3 AHIIINCEKOI MOBH IS CHCHIANBHUX IIJICH;
JICTaHIlIITHe HABYAHHS; BiIKPHUTI OHJIAHH-KYPCH; CHHXPOHHE HaBYaHHS; ACHHXPOHHE HABYAHHS; EMIIaTis
BHKJIa/1a4a; MIKKYJIBTYPHE CITITKyBaHHS.
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