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THE FIRST GENERATION OF THE NEW ENGLISH LANGUAGE TEACHING
PROGRAM: ARE WE STILL SUCCESSFUL?

Abstract. Scientific and technological advancements, global trends and societies’ needs lead
policymakers to change foreign language teaching policies. Turkey made its latest reform in English
Language Teaching Program in 2013 and a generation has already been educated with the new program
since then. In this context, this study aimed to evaluate this program over the very first generation through
the eyes of implementers, namely the language teachers in the field. For this purpose, a study group was
formed with 16 language teachers who have at least 10 years of experience and teach at primary level
public schools in Kiitahya Province, Turkey. Their views regarding the major changes (age, methodology,
materials, and assessment) offered by the new program were collected through semi-structured
interviews. The design of this research was qualitative. The data obtained at the end of the research were
analyzed using descriptive analysis technique. The researcher transcribed the interviews, examined them
and determined the sub-themes. In order to ensure the reliability of the research, the opinions of another
expert in the field were asked. The results show that although there are still certain problems they are
facing, the majority of the English language teachers agree on the policies, support the new program, and
think we are on the right road to teach / learn English.

Keywords: curriculum evaluation; English Language Teaching Program; English language teachers;
foreign language education; language policy.

1. INTRODUCTION

As an interdisciplinary academic field, foreign language policy and planning are often
described as the combination of official decisions and prevailing public practices related to
language education and use (McGroarty, 1997). Since it is fed and affected by a number of factors,
it is doomed to be updated according to the needs of a nation (Brecht & Walton, 1993). The first
quarter of the 21% century has globally witnessed serious changes regarding language teaching
policies due to social, political, technological and most importantly economic reasons (Boucher-
Yip, 2019; Demirsu, 2020; Eurydice, 2017; Giirsoy, Korkmaz & Damar, 2017; Kahraman, 2012;
Saville & FEugenio, 2016; Sharif, 2020). The Head Council of Education and Morality of
Turkey (2017) emphasized the need for change at a press conference: “Sociocultural, scientific and
technological developments in the world and in our country have changed the qualifications that
students should have as productive members of society in the future. As a result, the existing
curricula have been renewed to meet the requirements of the age, the changing needs of the
individual and society, in line with the innovations and developments in learning and teaching
theory and approaches.” When the history of English language teaching in Turkey was investigated,
it was found that it dates back as far as the second half of the 19" century, also called the Tanzimat
Period in Turkey (Alabas, 2019; Kirkgoz, 2005; Kiigiikoglu, 2013; Sarigoban, 2012). However, in
the modern sense Kirkgdz (2009) divides English in Turkish foreign language education into two
period; the first of which is from 1983 to 1996 and the second is from 1997 to present. In this
second period that covers the last 25 years, Turkey has launched three reforms (in 1997, 2006 and
2013) in its language teaching program and changed its approach each time (Erarslan, 2019).

In 1997, it was the first time the language program was based on communication; however,
the curriculum was still built on behaviorism with such techniques as lecturing, question-answer,
and memorization (Karaagag-Tuna, 2018). In the curriculum which was prepared in 2006,
constructivism was adopted and it was more learner-centered, task-based and process-oriented
where learners were guided to construct meaning with their peers and teachers through activities
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such as dramatization, student conversation, stories, and so forth (Topkaya & Kiiciik, 2010). Finally,
the New English Language Teaching Program (NELTP) (2013, revised in 2018) was based on the
Common European Framework of Reference for Languages: Learning, Teaching, and Assessment
(CEFR) and therefore defines its philosophy as follows: “As no single language teaching
methodology was seen as flexible enough to meet the needs of learners at various stages and to
address a wide range of learning styles, an eclectic mix of instructional techniques has been
adopted, drawing on an action oriented approach in order to allow learners to experience English
as a means of communication, rather than focusing on the language as a topic of study.”

Among the latest three English curricula, there are other major differences apart from
language teaching methodology; age, materials and assessment. Until 1996, English language
education started at 6" grade. With the reform in 1997, it started at 4" grade. It remained the same
until 2013, when a transition from the 8+4 educational model to the new 4+4+4 system in Turkish
educational system and English instruction was implemented from the 2" grade onward.
Cakici1 (2016) assumed that this regulation is a very important step for Turkey’s foreign language
education system considering the critical period hypothesis and the tendency for early foreign
language education in the world.

Another major change was seen in the materials that have been used in English language
education including text books, technology and other supplementary materials. When English
language education started to be given to 4™ graders and onwards in 1997, the only resource was
text books which were purchased by students from the bookstores or the former students. Those
books did not include any listening tapes or CD-rooms, which caused listening skills to be
neglected. After the reform in 2006, the text books were provided by the Ministry of National
Education (MoNE) and distributed to all students free of charge. Together with the text books,
MOoNE sent language teachers a pack of teacher’s resources including teacher’s book, a CD-room of
the listening tracks, posters and so on. Following the latest reform in 2013, MoNE launched Fatih
Project (Project to Increase Opportunities and Improve Technology). This project involves
equipping schools and classrooms with the internet, smart boards, printers, sound systems, cameras,
projectors and so forth. Also, within the scope of this project, each student and teacher has been
given a tablet computer with enriched e-books. Moreover, MoNE has developed an online platform
named EBA (Education Informatics Network) and uploaded a huge amount of data including the
text books, videos, games, exercises, worksheets, other digital appliances and even online courses
during Covid-19 pandemic (MoNE, 2020).

The last major change brought by the NELTP is the testing and evaluation approach. It is
theoretically based on the CEFR, in which a variety of assessment and evaluation techniques are
employed. In addition to formal evaluation techniques such as written and oral exams, quizzes,
homework assignments and projects, this new approach emphasizes the importance of learner
autonomy and self-assessment (MoNE, 2013; 2018). Besides, it suggests testing techniques for the
assessment of individual and integrated language skills and also explains how to use these
instruments in the program booklet (MoNE, 2018, p. 5-7).

Another testing instrument that should be taken into account especially influential on 8"
graders is the High School Placement Exam (HSPE), which has involved English section since
2009. Over the years, the number of the items and type of the questions have changed. In 2009
(MoNE, HSPE), for example, there were 17 questions, most of which are at sentence-level and
measure only vocabulary knowledge. Also, the instructions of the questions, characters in dialogues,
and even the places were all Turkish. This situation led learners to focus more on memorizing the
target vocabulary. In 2019 (MoNE, HSPE), however, there were 10 questions whose instructions are
in English. These items include graphs, tables, paragraphs, dialogues and visuals that require
students to use higher level cognitive skills like comprehension, analysis and interpretation as well
as language skills.

As an essential step of curriculum development, any new program needs
evaluation (Glimiiseli, 2014; Madison Public Schools, 2006; Nichols et al., 2006). A common
evaluation technique is to ask stakeholders’ (policymakers, administrators, teachers, students,
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parents and etc.) views. When the studies on curriculum evaluation are investigated, it can be
understood that teachers’ views are highly valued as they try to implement the program and
experience teaching / learning process with their students. In addition, Bianco, Hornberger and
McKay (2010) regard teachers as language planners because of their roles from setting the learning
environment to literate practices and metalinguistic reflection, observation and analysis. For this
reason, it could be claimed that teachers are those who can notice the strengths and weaknesses of
any program in the first place.

After each of the last three reforms in English Language Teaching Program was announced,
plenty of studies were conducted based on teachers’ views. Erarslan (2019) in his integrative
literature review research mentions 17 articles or thesis on 1997 English program and a total of
27 studies in relation to 2006 English program. In these studies, it was determined that there were
various hindrances that influence teaching / learning process negatively and thus the programs in
1997 and 2006 were not a success. As for the NELTP, it was determined that over 20 studies were
published. Some of these studies were done right after the declaration of the program and therefore
based on immediate views or predictions. Others were about the problems or challenges that
teachers were facing. The gap in literature is that the students who were at 2" grade in 2013
completed their 8" grade in June, 2020 and there is no study, to my knowledge, evaluating the
program over the very first generation. In this context, the aim of this study is to evaluate the
NELTP together with the changes it has brought over the very first generation through the eyes of
implementers, namely language teachers in the field. This research tries to seek answers for the
following questions:

e What do language teachers think about the four major changes brought by the NELTP?

e What is their overall evaluation of the current English language teaching success in Turkey?

2. METHOD
The design of this research is qualitative. Qualitative research is exploratory and often
adopted to gain an understanding of underlying reasons, opinions, and motivations (Ddrnyei, 2007).

2.1. Participants

NELTP was started in 2013 and the participants should be experienced enough to monitor the
changes, draw conclusions and even compare to the former curriculum. For this reason, purposeful
sampling strategy was followed to form the study group. It involved 16 English language teachers
with at least 10 years of experience at primary schools in Kiitahya Province.

2.2. Data Collection

Semi-structured interviews were employed to collect data. Before the interview form was
constructed, field experts and teachers were consulted. It is composed of two sections; personal data
(gender, age and experience) and questions (2 basic questions). The first question is about what
teachers think about the four major changes (methodology, age, materials and assessment). The
second question asks teachers’ overall evaluation regarding the NELTP. Before collecting data, all
the ethical and institutional permissions were taken. Also, at the beginning of the interviews,
participants’ consent was asked. Because of the Covid-19 pandemic, the interviews were performed
online using software Zoom or Whatsapp.

2.3. Data Analysis

The data obtained at the end of the research were analyzed using descriptive analysis
technique. The researcher transcribed the interviews, examined them and determined the sub-
themes. Then, in order to ensure the reliability of the research, the opinions of another expert in the
field were asked. Upon comparing the numbers of consensus and disagreement, the coding
consistency between the researchers was calculated by Miles and Huberman (1994) formula
(Reliability = consensus / consensus + disagreement) and 87% agreement was reached. In the scope
of the research, participants' names were kept confidential and a code was given to each participant.
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Finally, the answers for the second research question were analyzed through frequency analysis.

3. FINDINGS

In this section, the findings with regard to each research question are presented. The views of
interviewed teachers on the NELTP are classified based on the codes extracted from their responses.
Table 1 shows the teachers’ views on four major changes that NELTP has brought considering the
first generation who has been educated with it.

Table 1 — Teachers’ views on four major changes

Central themes Sub-themes

Methodology CEFR
Learner-centered approach
Skill development
Congruence between theory and practice
Objectives

Age Readiness level
Motivation
Attitude

Materials Integration of technology
Access to resources
Creativity
Course books

Assessment Self-evaluation & Peer-evaluation
Projects, Assignments & Portfolios
Effect of High School Placement Exam

As shown in Table 1, four major changes were presented as central themes and the codes were
presented as sub-themes. The first central theme is methodology.

3.1. Methodology

The teachers’ opinions in relation to methodology covers adopting CEFR and its advantages,
learner-centered approach, skill development, the congruence / mismatch between theory and
practice, and the objectives. It was understood that nearly all teachers in the study group embrace
CEFR and here are the most striking examples:

T4. “While the whole Europe is embracing CEFR, it would be strange for us to ignore it. The
descriptors of each stage are rational and doable.”

T12. “What I like about CEFR is that it is popular. I've realized that many parents somehow
heard of it. If the curriculum weren't built on it, most probably they would criticize us for not
following the world.”

T13. “CEFR focuses on communication and therefore prioritize speaking. I am happy with
this program.”

It was determined that implementing a learner-centered approach has changed teacher’s role
in the classroom. Some teachers explained their new role as follows:

T1. “The new program is learner-centered. We are always trying to get our students to read,
listen, speak and write. It wasn t the case before.”

T6. “As the new program is learner-centered, I feel that my mission in the classroom is to
encourage and motivate them.”

Another sub-theme of methodology is skill development. The teachers stated the program is
constructed to develop four basic skills. Listening and speaking are paid more attention and
allocated more time especially in 2", 3" and 4™ grade, which is highly supported and appreciated.
Here are two prominent excerpts:

T10. “Because they (students) started English when they were at 2nd grade, they have become
better speakers of English. The new program has contributed a lot to the development of their
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speaking skill.”

T14. “In this curriculum, there are 10 units/themes for each grade. There were 16 units before
and we had trouble to complete them on time. With this program, we have a chance to spend more
time on students’ language skills.”

As for the congruence between theory and practice, there was a disagreement between the
teachers. Some teachers said they put into practice most of what is written in the curriculum,
whereas others expressed that they cannot execute the program as aimed. The most common
problems they complaint are the learner differences, lack of necessary equipment, and time
constraints.

T3. “The new curriculum seems good theoretically, but not in practice. All of my colleagues
and I often skip listening sections.”

T5. “I think there is a mismatch between theory and practice. The curriculum is prepared for
all schools, teachers and students. However, there are differences from one to another.”

Another disagreement between the teachers was detected in terms of the objectives in the
program. Those who do not think the objectives are not appropriate defended that some objectives
and themes are not realistically prepared, so it is impossible to follow out in the classroom
particularly in crowded classes. Two conflicting views about objectives are presented below.

T7. “I like the objectives and themes in this new program. They usually include real-life topics
like daily routines and public buildings. In such units, I witness that students participate actively.”

T16. “The objectives are too mechanical. They seem like copy-paste to me. In such units as
Democracy or Experiments, how can I get students to speak or write?”

3.2. Age

The second major change was seen in students’ starting age to English course. With the
NELTP, students start learning English at the age of 7 (at 2" grade). All the interviewees agreed that
this was a positive step as they observed that students had a positive attitude, high motivation and
readiness level.

T2. “It’s good for them (learners) to start at an early age. They are highly motivated and their
readiness level is optimum.”

T9. “Some students start learning English at nursery school; even at the age of 3. Getting
them to wait till 4" grade was not a good idea. I support this policy. I think it would be better if it
started at I*' grade.”

T15. “When I compare these students to those in the previous years, their attitude towards
English is more positive. They don t refuse to learn or rebel against me.”

3.3. Materials

The instructional materials have also changed remarkably after the NELTP. The biggest
change was seen in the integration of technology and access to boundless resources, which is
pleasing for the teachers. The participants said they have taken the advantage of interactive
whiteboard in their classroom and are still learning to use new appliances.

T1l. “We have a smart board in the classroom. The software of the course book is uploaded. 1
can play the listening tracks and videos.”

T4. “I search for rhymes and songs for my students and we chant altogether.”

T15. “I follow some English teachers on social media. They inspire and teach me how to
develop new materials for my students.”

T12. “Ministry of Education has formed ‘EBA’ (Education Informatics Network) and is
uploading day by day a huge amount of data and resources. We can make use of them when we have
extra time.”

Naturally, the course books were renewed after the NELTP was declared by MoNE. In the
following years, the books were enriched with extra activities. Several teachers pointed out that they
are still having some problems with the course books. Fast articulation of the listening tracks,
insufficient exercises or explanations and advanced vocabulary use are among these problems.
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T8. “There are certain problems with the course books, but I am still in favor of them because
we don t import them anymore.”

T6. “The objectives can't be realized by the course books alone. We need extra materials and
it’s easy for us to reach them.”

3.4. Assessment

The last major change brought by the NELTP is assessment. As CEFR suggests, self-
assessment was included in the program to improve learner autonomy. Besides, other assessment
techniques like peer-evaluation, projects and assignments were introduced. The majority of the
teachers said self-evaluation and peer-evaluation is not applied because written exams are
compulsory. These exams consist of different types of questions and aim to measure listening,
reading and writing. None of the teachers mentioned a speaking assessment. When the participants’
opinions were asked about the central High School Placement Exam (HSPE), contradicting views
came up as follows:

Ti4. “The exam has a positive effect on students. The questions are directly related to the
content and require more than comprehension.”

T3. “This exam includes 6 courses and English determines one's success.’

T79. “What has been taught and what is asked in this exam is totally different, which is a
disadvantage for students.”

)

3.5. Overall Evaluation
As a second question, the teachers’ overall evaluation of the NELTP was asked. Table 2
demonstrates the frequency of the responses.

Table 2 — Teachers’ Overall Evaluation of the New Program

Themes f
Successful 3
Partially successful 11
Unsuccessful 2

As indicated in Table 2, the greater number of the teachers think English language education
in Turkey is partially successful. The following statements reveal that the interviewees agreed that
right steps have been taken and we could be successful in the long run.

T14. “Yes, we are successful. It doesn 't mean that all students are fluent speakers of English,
but it means that we provide students the necessary learning environment.”

T4. “I can't say we are fully successful now. But I can say that we, as teachers, are learning
and we are getting better. Think how many of us could use a smart board, or how often we used to
speak English a decade ago.”

T1. “Things are changing, so are we. We are getting better, but there is still a long way to

121

go.
T5. “We aren't successful. The students’ profile and needs as well as the equipment in all
schools in Turkey must be revised again and then a new program must be prepared.”

4. DISCUSSION

Since the goal of this study was to reflect language teachers’ views on the NELTP after the
first generation, it drew several conclusions based on four major changes and overall evaluation,
and in some cases, it yielded different results from the previous studies that were carried out in
different years after the curriculum reform. That is, it is important to evaluate a teaching program at
initial stage, during and after the implementation to monitor developments closely.

When the findings in relation to the methodological change that the NELTP instructed were
examined, it was understood that the participants knew about the CEFR, the key competences and
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the philosophy and goals of the program. Karabacak (2018) and Oziidogru & Adigiizel (2015)
determined that English teachers could align the curriculum in terms of its goals and content, which
had parallel results with this study. On the other hand, in literature there are several studies
revealing that teachers did not have much knowledge about the methodology of the NELTP (Alkan
& Arslan, 2014; Bayraktar, 2014; Bulut & Atabey, 2016; Cakici, 2016; Erarslan, 2019; Karaagag-
Tuna, 2018; Kaya & Ok, 2016; Sahenk-Erkan, 2015). This situation might be resulted from the fact
that English course are instructed not only by those who graduated from English Language
Teaching Department, but also the ones that have a degree in English Language and Literature,
Translation & Interpretation as well as Primary School Education for 2", 37 and 4™ grades. Since
these departments do not offer ELT courses, the teachers graduated from these departments could
have lack of knowledge about the methods and approaches in ELT (Kandemir & Tok, 2015;
Oziidogru & Adigiizel, 2015; Yaman 2010; Y&rii, 2012)

There has been a growing interest in foreign language teaching at early stages in the European
context (Grivaa, Semogloua & Geladaria, 2010) and Turkey lowered this age from 10 to 7 with the
NELTP (2013). Based on the assumptions stated by Critical Period Hypothesis (Lenneberg, 1967),
it is now commonly believed that that younger learners can acquire a foreign language better than
adults do. It was concluded that the participants of this study all embraced this hypothesis and
observed that young learners develop a positive attitude and have a high level of readiness and
motivation. The previous studies on the NELTP had similar results indicating that teachers are
contented with the fact that English language teaching starts at earlier grades (Glines & Karaazmak,
2017; Yildiran & Tanriseven, 2015).

Instructional materials in ELT refer to a variety of things which can be used by teachers and
learners to facilitate the learning, and the keys to have influence on what goes on in the
classroom (Brown, 1995; McDonough, Shaw & Mashura, 2013; Richards, 2010; Tomlinson, 2008).
Once the NELTP was started in Turkey, MoNE also launched Fatih Project (Project to Increase
Opportunities and Improve Technology) and provided both teachers and learners a variety of
resources including tablet computers, enriched e-books and so forth. The teachers in the study group
confirmed that they are delighted to have these opportunities and capable of integrating technology
in language classroom. The group also mentioned the course books are not sufficient alone and
therefore they compensate this gap with extra materials, sometimes using their own creativity.
When the related research was studied, similar and contrasting results were determined. In some
studies, it was discovered that the inclusion of technology in language classes collected much
appraisal from the teachers (Giiven & Vural, 2017; Yaman, 2018). In other studies, however, it was
revealed that language teachers have lack of technological infrastructure or materials in their
school (Bayraktar, 2014; Merter, Sekerci & Bozkurt, 2014). These two studies were carried out one
year after the Fatih Project was started; therefore, the services might not be supplied until then.

Assessment has a critical role in the process of teaching and learning (Lam, 2015) and
assessment literacy has been an indispensable part of teachers’ professional development programs
(Popham, 2009). The NELTP is mainly based on the CEFR, in which various types of assessment
and evaluation techniques are utilized. However, the findings of this study indicated that some of
the assessment techniques introduced by the NELTP particularly self-evaluation that forms the basis
for learner autonomy are not employed by the teachers. In this aspect, the findings in this study are
congruent with the previous research (Erarslan, 2018; Giines & Karaazmak, 2017; Olmezer-Oztiirk
& Aydin, 2019; Sarigoéz & Fisne, 2018) However, why language teachers do not make use of those
techniques needs to be discussed. The previous research clearly expresses that they are not
competent in using those techniques, but the participants of this study stated that although they
know such techniques, they do not adopt them because the execution of formal written exams is an
obligation. Demirpolat (2015) also reached similar findings and therefore urged that assessment
techniques in the NELTP must not be sacrificed for the sake of formal written exams.

When the study group was asked to make an overall evaluation of the current situation in
Turkey, an overwhelming majority of the teachers said they found it partially successful. They also
stated that they are pleased with the latest advancements and it is going to be better in the future.
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Koksal and Sahin (2012) investigated the national education councils since 1939 and determined
that in-service training, methodological updates, teacher education and textbooks have always been
discussed by MoNE and Saricoban (2012) concluded that ongoing reforms have led to great
improvements.

5. LIMITATIONS

The limitation of this study is the demographic properties of the study group. All the
participants graduated from ELT Department, are teaching in urban schools, and have job
experience between 10 to 15 years. Having a degree in other aforementioned departments, working
in rural areas and having a longer job experience and being digital immigrants might yield different
results.

6. CONCLUSIONS AND SCOPE FOR FURTHER RESEARCH

Based on the present study, the following suggestions can be put forward:

e In-service training on the methodology, material use, and assessment of the NELTP should
be provided to language teachers, especially to those who do not have a degree in ELT. Apart from
seminar periods of the education year, these trainings can also be arranged online or through sample
videos on EBA at regular intervals.

e To make self-evaluation and other assessment techniques functional, certain regulations
should be made by MoNE for all schools.

e Teacher’s books were abolished in 2015. They could be prepared and distributed to teachers
again and they could include tips and explanations for how to do the activities in different settings.

oIt should be taken into account that foreign language teaching will be successful on
condition that it is continuous. Therefore, students’ development over the years from the 2" to 8™
grade could be monitored through online portfolios, evaluation grids or yearly exams.

We envisage further research in studying Turkish learners’ interest in the new English
Language Teaching Program.
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Mycradpa Kemann Illen. Ilepma reHepamis HOBOI mporpaMM HABYAHHS AHIJIINCHLKOI MOBH: 4HM
yeminmHe ii BmpoBagKeHHsI? Y CTaTTi HAroJjoOMICHO, IO HAYKOBO-TEXHIYHI JOCATHEHHS CHOTOICHHS,
CBITOBI TEHJEHII] Ta MOTPeOM CYCHIIBCTBA 3MYMIYIOTH MONITHKIB 3MIHIOBaTH IOJITUKY BHKJIAJaHHS
iHO3eMHOI MOBH. 3a3HauyeHO, mo TypeddrHa 3ampoBajiia OCTaHHIO peopMy HpOrpaMH BUKIJIAJAHHS
aHmifickkoi MoBU B 2013 porii, i 3 TOro yacy miipocTaroue MOKOJTIHHS BXKE BUUTHCS BIAIOBIIHO 10 HOBUX
BUMOT 1IIi€i mporpamu. Y I[bOMY KOHTEKCTI IIpEJCTaBIIEHE IOCTI/UKEHHS Malo Ha METi OLIHWTH
YCIIIIHICTB I1i€] MporpaMu MPOTATOM MEPIIOTro MOKOJIHHS BHKOHABIIB IPOTpaMHM, a caMe BHKJIAIadiB
aHIIIMCBKOT MOBH, sIKi O€3MOCepenHbO peayi3yBald Ha IPakTHII HOBOBBeleHHS. s 1poro Oyio
CTBOPEHO HaBYaJbHYy TIpymy 3 16 BuKiIanadiB aHMIiiCcbKOi MOBH, sIKi MaroTh npuHaiiMHI 10 pokiB
TIeIaroriyHoOTO TOCBiAYy Ta BHKJIAJAIOTh Y JEP)KaBHUX IIKOJIAX ITOYaTKOBOTO PiBHS B MpoBiHIii Kiorax’s,
Typeuunna. Ix AymKu 1010 OCHOBHHX 3MiH (BiK, METOONOTis, MaTepiaiy Ta OIiHKa), 3aIPONOHOBAHUX
HOBOIO TPOTpamMoro, Oynu 3i0paHi 3a JONOMOTI'OI0 HAIMIBCTPYKTYPOBaHUX iHTEpB 10. OTpuMaHi pe3yasTaTi
y3araJbHEHO Ha OCHOBI BHKOPHCTaHHS METOAMKM OIMCOBOTO aHamizy. Y IOCHIPKeHHI Takox Oyna
BHUKOPHCTaHa €KCIEepPTHA OIiHKa. 3’sICOBaHO, 10, X0Ya iCHYIOTh IEBHI MpoOIeMH y HaBYaHHI iIHO3EMHOT
MOBH 32 HOBOIO IPOTPaMOI0, OUTBIIICTh BHKJIAJaviB MO3WTHBHO OLIHIOIOTH HOBY IpOTrpaMy HaBYaHHS
AHIIIMCHKOT MOBH B KpaiHi.

Kuro4oBi ciioBa: olliHka HaBYaIBHOI MPOTPaMU; MOBHA IOJIITHKA;, HABYAHHS IHO3EMHHX MOB; Iporpama
HaBYaHHS aHIIIHCHKOI MOBH; BUKJIAa4l aHINIIMCHKOT MOBH.
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